Academic Faculty Evaluation Process


Annual Evaluation of Teaching
III. Evidence and Relevant Considerations

1) Identify and Prioritize Contributions to the Teaching Mission 

Each unit identifies the types of teaching activities relevant for their unit, to include all activities identified in each member’s role statement.   Each unit specifies the relative importance of the different types of teaching activities toward meeting the mission of the unit.   The weights assigned to each type of activity in the individual faculty evaluations should reflect the same relative importance of the activity to the unit.  
     Common categories of teaching activities include (but are not limited to):

a) Classroom teaching
b) Outreach teaching

c) Teaching in a clinical setting

i) One-on-one teaching going over a patient 

ii) Supervising a student/resident examining/treating a patient

iii) Teaching in a group setting (group rounds an inpatient or outpatient setting)
d) Advising undergraduate or graduate students

e) Directing undergraduate or graduate student research

f) Graduate thesis/dissertation committee member

g) Writing and grading of M.S. or Ph.D. comprehensive examinations

h) Advising student clubs/organizations/societies

i) Textbook writing (may be Research activity)

j) Supervising teaching or research assistants (may be Research activity)

k) Development of or first-time application of new techniques

l) Training students (e.g. to use analytical instruments)

m) Coordinating the undergraduate or graduate program (may be Service activity)

n) Coordinating the curriculum, assessment, or placement (may be Service activity)

2) Choose and Interpret Student Evaluation of Teaching Metrics Carefully
The annual evaluation of faculty with some teaching appointment must include student evaluations of teaching, according to the Regent and UNR regulations.  Student evaluations of teaching should, among many other considerations

a) Be standardized UNR-wide or nationwide, e.g. IDEA http://www.idea.ksu.edu/podidea/index.html or CIEQ.


b) Be externally verifiable


c) Provide constructive (formative) information 
3) Identify and Use Other Measures of Teaching Quality or Effectiveness
Student evaluations of teaching should NOT be the only evidence of teaching effectiveness considered in the annual evaluation.  Each unit should also specify other types of evidence that will be considered, and should be provided by the faculty member evaluated.
Additional types of evidence of the quality of teaching include (but are not limited to):
a) Peer evaluations

b) Teaching awards
c) Outreach program awards
d) Awards won by supervised students 

e) Teaching grants 

f) Other instructional evaluation documents

g) Unsolicited written statements from students, trainees, or clients

h) Teaching materials including syllabi, tests, quizzes, homework assignments, handouts, graded papers, or contents of a teaching portfolio
i) Other ‘teaching’ related evidence of quality 
j) Outreach teaching should measure outcome or impact assessment related to the learner, which might include changed behavior
4) Other Factors That May be Considered
When faculty make contributions to the unit’s teaching mission that exceed the expectations in their role statement, or, when the particular activity requires an unusually high level of effort, the additional quantitative aspect should be taken into account.  (But avoid double-counting.)  Exceptional quantitative contributions to the teaching mission may include, for example: 
a) Larger courses (rather than smaller) 

b) Teaching more courses than listed in the role statement

c) New preps (rather than repeat preps)

d) Unexpected changes ; i.e. increases or decreases in student enrollment

e) Required course (rather than elective) 

f) More contact or credit hours (compared to fewer)

g) Supervision of numerous Teaching Assistants (or, making do without them)

h) Being flexible and accommodating when asked 

i) Devoting extra time on professional development of teaching effectiveness.

j)
Distance education – online, hybrid, and interactive video classes

k)
Other ‘teaching’ related evidence of extra quantity 
l)
Mentoring new faculty


 Selected research on the proper use of student evaluation of teaching includes:

1) Barbara Gross Davis (1993) Tools for Teaching San Francisco, CA: Jossey-Bass Publishers; 

2) The Ohio State University Student Evaluation of Instruction (SEI) Handbook  (2001) http://www.ureg.ohio-state.edu/ourweb/Tests/TestsContent/SEI_handbook.pdf ;

3) Arreola, R. (2000) Developing a Comprehensive Faculty Evaluation System 2nd Ed. Boston, MA: Anker Pub. Co. 
4) Cornell University Teaching Evaluation Handbook Third Edition, 1997. http://www.clt.cornell.edu/resources/teh/teh.html

 1) Millis, B. J. (1992) "Conducting Effective Peer Classroom Observations." In D. H. Wulff and J. D. Nyquist (eds.), To Improve the Academy. Vol. 11. Stillwater, OK: New Forums Press; 

 2) NC State Peer Review of Teaching (2003) http://www.ncsu.edu/provost/peer_review/definereview.htm
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