Part I: Program History, Mission, Administrative Structure

I.1.  History 

History is among the earliest subjects to have been taught at the University of Nevada.  The department offers B.A., M.A., and Ph.D. degrees, as well as a minor in history.  In 2002 it created a new M.A.T. degree program for K-12 teachers (see Part II for details).

In addition to these programs within the department, History faculty and graduate assistants play a major role in the Core Curriculum.  In particular we are heavily engaged in staffing the 3-course Core Humanities sequence that is required of all undergraduate students.  While this participation enriches the department in many ways (including additional faculty positions), it also provides challenges to the staffing of our internal programs (see discussion in Part V).  The department also participates as requested in the interdisciplinary tutorial Ph.D. in Basque Studies.  

I.2.  Mission and Objectives

The department's mission statement was enunciated in its 1994-95 Master Plan and remains salient in 2007.  Although particular programs and emphases have evolved since the 1998 program review, our fundamental mission has not:

The History Department of a publicly funded, land-grant university has several important missions. At UNR, we impart an understanding of the past as a vital force shaping the present and the future. We serve the public by extensive research, teaching, and scholarly publications in fields that are important to audiences from local to the international. We enrich our analysis through interdisciplinary, cross-cultural, and theoretically informed examination of the past. We unite our roles as scholars and public servants by organizing and participating in public forums and conferences in the wider community.

Teaching is central to our mission. This includes undergraduate and graduate history instruction and participation in the University Core Curriculum. We promote critical, analytical, and writing skills, all urgently needed by students facing an uncertain and rapidly changing future. Moreover, we believe that our students must grapple with the historical foundations and the implications of the global context in which we live. Our individual research activities bring rigor and creativity to our teaching. Because teaching and research are mutually reinforcing, we are active in scholarly research and writing.
We consider ourselves a community of scholars and teachers dedicated to our profession. Each member of our faculty participates in all parts of the mission, and each makes a unique contribution. Our shared commitments create lively, continuing discussions about innovative teaching, research, and outreach.

This integrated vision of the department’s scholarly mission guides both its daily practices and its long term planning.  Our mission statement directly reflects several university goals, as expressed in the university's mission statement.  These include: 

· Offer high-quality degree programs in the arts, sciences and in selected professions. 

· Emphasize undergraduate, graduate and professional programs which meet the needs of the citizens of Nevada. 

· Maintain a select number of doctoral and organized research programs. 

· Contribute to the advancement and dissemination of knowledge that will help to improve society at the state, regional and national levels. 

· Reflect and respect the rich ethnic and cultural diversity of the citizens of Nevada in its academic programs, support programs and in the composition of its faculty, administration, staff and student body. 

· Reflect and respect the pattern of gender of the citizens of Nevada in its academic programs, support programs and in the composition of its faculty, administration, staff and student body.
I.3.  Administrative Structure

Departmental administration is described in recently updated bylaws (see attached bylaws).  Departmental committees and student participation are described there.  With the exception of the elected Executive Committee, all departmental committees are constituted by the chair.  In addition to the standing committees described in the bylaws, the department also regularly engages in ad-hoc “master planning.”  Unlike many such documents in the academic world, this organic planning document has guided the department in its growth and development, providing goals that are both realistic and attainable.  Since 1991, an ongoing series of these long-range “master plans” has enabled the department to plan for future faculty hires, modify and systematize its undergraduate curriculum, restructure its graduate program, create new degrees, and articulate a discipline-appropriate structure for assessing student learning.  These master plans are part of the governing practice of the department and have enabled us to discuss and plan for our constant evolution.  The latest of these, completed in 2006, is attached as a document.

The history department has long been involved with interdisciplinary teaching at both undergraduate and graduate level (formal cross-listed courses in Philosophy and Geography, special topics courses with instructors from a variety of other departments).  Department members regularly serve on graduate committees outside the department, and graduate students routinely select examination fields from outside the department.   

In addition, the department collaborates with other programs and departments.  Faculty members serve on advisory boards for interdepartmental minors, and several have held part-time administrative appointments outside the department.  The department participates in the Academy for the Environment and the Museum Studies Program on campus, and individual members are active in various public history realms, as well.  History faculty members currently serve on the University of Nevada Press Board, Nevada Humanities Council, and in leadership roles on a collaborative federal Teaching American History Grant with the Washoe County School District and other public history organizations.
Part II.1. Undergraduate Programs
Undergraduate Majors and Programs

The undergraduate History major, outlined in the catalog http://www.collegesource.org/displayinfo/catalink.asp?pid={3CBAC5EB-C936-4C89-AB0A-D9B8FEA57621}&oig={5A4EB770-8240-435B-B867-8595F430D8C9}&vt=5
reflects the mission of the University and the department in several areas.  The faculty of the History Department is highly dedicated to teaching, our central mission.  It offers a wide range of courses in African, Asian, American, European, and Latin American history designed to promote critical thinking, analytical writing, and verbal skills.  Such skills are now more than ever needed by students as they face an uncertain future, and we firmly believe that informed, educated citizens provide the foundation for the success of our democratic society.  With the history major, the department also seeks to train future educators and historians who will teach and conduct research at the secondary and university levels.  The History minor, moreover, is consciously focused so that non-history majors might teach some aspect of history or social studies in a K-12 program.  In addition, the History Department offers courses that are either required by or important to other degree programs and majors: Anthropology, Education, English, Ethnic Studies, International Studies, Museum Studies, Political Science, Religious Studies, and Women’s Studies, among others.   

Core Curriculum


The Core Curriculum directly affects and reinforces the offerings of the department.  Specifically, the department has made a major contribution to the “core” of the Core Curriculum, the three-course required sequence in Core Humanities (henceforth CH).  At the time of the last program review, this program was called “Western Traditions.”  Its name was changed to reflect the greater cultural diversity that now exists in the curriculum.  

Each year the department’s regular faculty contributes a minimum of nine lectures and nine discussion sections to the CH program, the highest per capita participation in the College.  (Typically, a faculty member gives two lectures per week and leads a discussion section.)  Seventy-five percent of the department’s tenure-track faculty teaches in the program on a regular basis.  Two of our faculty members have coauthored two book-length document collections used in CH 203, and another one has coauthored (with a faculty member in English) a collection for CH 202.  The principal 203 and 202 readers are now both in their fourth edition. 


The CH program strongly reinforces the department’s and the Core’s commitment to high standards, the use of primary texts in the classroom, analytical writing, and interdisciplinary approaches.  This is in accordance with the department’s skills-based curriculum that emphasizes reading original sources in their historical context.  In addition, the department was highly supportive of the diversification of the program, implicit in its name change, as this conforms to an ongoing shift in its own curricular initiatives.  It is true that the department’s substantial commitment to the CH program means fewer History courses are offered each year.  In addition, its own initiatives in creating a global history sequence have been stifled, as so many of the department’s faculty teach CH courses on a regular basis.  In the last analysis the department recognizes the many ways in which CH has created a higher level of commitment to academic standards, achievement, critical thinking, and diversity of various kinds on the campus.  And the department has received tenure-track positions on the basis of its participation in the program.  At the same time it realizes that the cost of such an intensive commitment to CH is that other initiatives are difficult or impossible to pursue.


The department also contributes to the Core Curriculum in two other significant ways:  by offering senior capstone courses and by offering courses that meet the diversity requirement.  Capstone and diversity courses simultaneously serve the needs of History majors and minors and the wider student body.  The departmental commitment to capstone and diversity offerings is indicated by the fact that we offer 15 courses of the former and 17 of the latter.  Of these courses 2 simultaneously fulfill both requirements.   


Our teaching of “core” diversity courses is part of a broader commitment to diversifying our curriculum.  Of the three hires we have made since our last program review, two in particular have helped achieve this goal.  As a result of hiring Greta de Jong and Charles Tshimanga-Kashama, the department now offers several new courses in African-American and African history and race and ethnicity in the United States.  We’ve also added courses on the history of women, environmental and landscape history, Irish History, and Soviet and Russian History.  See Appendix A for a list of diversity courses offered by the History Department. 
Changes Since the Last Program Review


Since its last program review, the department has significantly transformed its undergraduate curriculum.  These changes mostly resulted from department-wide discussions, which resulted in our master plans of 1994-95 and 2001-2002, but they also came about to a lesser degree because of external pressures at the university and system level.  After summarizing the changes this document discusses the most important in detail.

Summary of Changes

· Creation of a program mission statement for undergraduate education

· Implementation of a skills template for History majors (see Appendix B)
· Changes in major requirements
· Creation of two required courses based on our skills template that act as bookends for the major.  In HIST 300, History majors are introduced to 1) the skills necessary for historical research and 2) the field of history as it exists today.  In HIST 499 they do their own original research projects under the supervision of a faculty advisor.  This supervision is supplemented by a seminar comprising all of the students writing senior theses that semester.  It meets five times during the semester and is presided over by the undergraduate advisor.

· Creation and implementation of an assessment program of the department’s skills-based curriculum 

· Reorganization of student advisement (see below)

· Renumbering of History courses in conformity with the Board of Regents’ uniform numbering policy
· Creation of 30 new and revised courses between 2002 and 2007

· Increased use of electronic means of delivery in courses
· Two new tenure-track hires, which contribute to diversifying our curriculum:  Greta de Jong (Race and Ethnicity in the United States) and Charles Tshimanga-Kashama (History of Africa and the African Diaspora)

New Curriculum Requirements

We’ve made major changes in the last five years.  Students are now required to take 24 upper division credits instead of 18.  The requirement to take survey courses has been reduced from 12 to 6 credits.  These changes were made in tandem with the addition of HIST 300 and 499.  We also changed the survey-course requirement.  Previously, the European and American surveys were the only courses that fulfilled the requirement; now Latin American, Asian, Eurasian and African courses do so as well.  In addition, HIST 300 has been made a prerequisite for HIST 499.  We require that students earn a grade of C or better in HIST 300 and 499 in order to fulfill their major requirements. 

HIST 300/499


In our last program review self-study, we committed ourselves to creating the senior thesis (HIST 499) and introduction to the History major (HIST 300) described above.   While both courses have been offered at the same time only since 2003 (HIST 499 was implemented in 2001 and HIST 300 in 2003), they are keystones of the History major and are offered each semester.  At the outset we were concerned whether we could offer HIST 300 each semester, necessary in order for majors to graduate in a timely fashion.  So far we have been able to do this, as five different faculty members have taught the course so far, and more are willing to teach it in the future.


A different pressure comes from outside the department, where there has been administrative pressure to increase class sizes.  The university continues to grow, and state funding is tied to enrollments.  Yet physical space at UNR is insufficient to handle the growth, and this is unlikely to change in the near future.  As a result, the administration is urging us to increase the sizes of our classes.  Bending to such pressures, while understandable, would have a very negative effect on HIST 300, where a relatively small class size is essential, ideally about fifteen.  When the class is this size, students feel a sense of camaraderie with one another, a personal responsibility to come to class prepared, and benefit from the personal attention the faculty member who teaches the class is able to give.   However, as a result of demand, the number of students who enroll in HIST 300 in fall 2007 will be 25.  We hope that in spring 2008 we will be able to run two sections of the course to the relieve pressure of student demand.  However, we are mindful that a growing number of History majors means that we face ongoing challenges in staffing HIST 300.

HIST 300 exposes students to multiple approaches to the study of history.  Since our department contains a large number of cultural historians, we particularly emphasize methodologies that focus on diverse cultural practices and texts.  The course is intended to lay the foundation for the experience of the major.  Thus, students ideally should take it in the first semester of the sophomore year, so that we can help shape the learning process of students who declared themselves as History majors when they were freshmen and transfer students and students who changed their major in their sophomore year (For more on HIST 300, see Dr. Walker’s report and a course syllabus in Appendix C).

HIST 499 requires students to use the knowledge and skills that they have learned in HIST 300 and in their other courses.  We have created a course that structures and monitors the student’s research experience (see Appendix D).  In addition to the faculty advisor overseeing the writing and research of the senior thesis, the undergraduate advisor plays a crucial role in the student’s educational experience.   The undergraduate advisor leads five workshops during the course of the semester that all students enrolled in HIST 499 are required to attend.  He/she sets due dates for proposals, bibliographies, outlines, drafts, and final papers.  In addition to being mentored by a faculty advisor, students are required to present the various stages of their project within the workshops.  They give an oral presentation in the last workshop in preparation for the one that is required at the end of the semester.  The final presentation is given to the History faculty, interested students, family members, representative(s) from the Dean’s office, and friends of and donors to the department.  On this occasion, the department provides a luncheon and (since spring 2006) recognizes the most outstanding senior thesis with an award.  Most students emerge from this experience with a great sense of accomplishment and satisfaction.  As a result of the senior thesis, we are now in a position to verify that our students emerge from our program with the ability to do historical research, analysis, and writing, skills that are critical to a broad range of professional ambitions.


Anecdotal evidence suggests that students appreciate the skills-based approach of HIST 300 and 499 and the History major more generally.  We are in the process of an assessment initiative (see below) that that will allow us to make empirically verifiable generalizations regarding our approach.   Possibly the best thing about the two courses is that they give students an opportunity to develop a close academic relationship with one or two faculty members, as well as the undergraduate advisor.  For faculty members such relationships are often satisfying, as we get to see undergraduate students’ intellectual development at close range.  However, such relationships come at a cost, as they are time consuming and labor intensive. 
Objectives for the Future

Since 1998 we’ve rethought virtually every aspect of our undergraduate curriculum. Because of careful planning, our initiatives have been largely successful.  We are at a point where we need to take a collective breath and fine tune rather than rethink the changes we have made.  For example, we can now consider the optimal timing for students taking HIST 300 and assess the congruence of our skills template and students’ actual preparation before they take History 300.


There are also policy questions to be resolved.  We need a departmental discussion on whether or not students should be allowed to develop papers that they have produced in other courses for their senior theses.  Moreover, because we have so few prerequisites, it is currently possible for students to do a senior thesis without having taken classes in preparation for it.  This poses difficulties for the faculty advisors burdened with remedial preparation.  Thus we are grappling with problems in staffing, in meeting student demand, and in increasing our FTE, while fulfilling our curricular goals (see Master Plan–Spring 2006) and sustaining our graduate program. 
Course offerings and analysis; frequency of courses, alignment with student demand.  See Appendix E for a listing of courses at or close to enrollment caps during the period since the last program review.
 SEQ CHAPTER \h \r 1Analysis: In general, the History department curriculum is not structured with prerequisites.  Students from across the university can (and do) take courses at any level.  Many avail themselves of the large number of 400-level History classes that serve as electives or meet core curriculum capstone and diversity requirements.  Thus the departmental curriculum does not serve only–or even primarily–its own majors.  With one exception discussed below, courses that are at or near capacity do not necessarily represent an obstacle for students seeking to complete their degrees.


Since the last program review, the total number of departmental course offerings has increased considerably, and many course numbers have been changed due to the requirement for common course numbering across the entire Nevada System of Higher Education.  As a consequence, not all numbering in Appendix E is consistent across the years.


The table lists all undergraduate courses in each semester that were within 5 students of filling.  Many of these courses appear on the list only once.  Several 400-level courses and two 200-level courses appear twice over the course of the 8-year period documented.  In each case they enjoy particular popularity because of their subject matter and/or instructor.   Since many 400-level courses are offered on a regular rotation of 2 or 3 years, they attract students whenever they are offered.  However, the intensive nature of instruction at this level, as prescribed by the department’s skills template, makes increasing the size of such courses an impractical solution to their popularity.  It should also be noted that most 400-level courses may also serve additional students at the graduate level, in their 600-level counterparts. 

A few courses show up on the list more frequently than twice, and are addressed individually:  

History 101 - 5 sections at or near capacity

This course has been heavily subscribed every semester since 2005-06, which is quite possibly a result of rising freshman enrollments.  Although the current department master plan calls for changing the way that the 100-level survey courses are offered, this course clearly serves the needs of students beyond the department.   Multiple sections of the course are always offered, usually by our own Ph.D. candidates, for whom it is an important aspect of professionalization; by visiting faculty without other curricular commitments; or by Letter of Appointment (LOA) instructors (hired to teach on a per-course basis) faculty who have taught in the department for many years.  The fact that only one section is oversubscribed each semester may be a matter of timing rather than total demand.  Before eliminating it in its present version, however, broad consultation with other affected programs will be necessary.

History 202 - 7 sections at or near capacity 

This course in military history is a specialized service that is of particular interest to students in Military Science.  While we are fortunate to have a current faculty member who offers the course regularly, this is not an area where departmental resources have regularly been devoted.   We are not likely to seek to hire a specialist in military history, although we are always delighted if someone with such interests agrees to offer this course or develop others, as is presently the case.

Use of Part-time and Full-time Faculty. 


The History Department does not rely heavily on LOA instructors.  They teach 100-level survey courses, because so many of us teach CH; but typically only two LOAs teach for us in any given semester.  Graduate students also teach surveys, but we have a long-standing policy that only Ph.D. students are allowed to teach any classes on their own, and then only at 100-level.  When we have qualified students we use them in HIST 101/102 and 105/106 (regular faculty members teach our other survey courses).  The “supply” of LOAs and qualified graduate students is variable from one year to the next, however, and we have been fortunate that we have been able to staff 100-level survey courses on a continual basis.  Our master plan calls for rethinking our 100-level courses.  This should be a high priority for the History Department in the coming years.


We experience some pressure from higher administration to increase our FTE numbers.  Part of our problem is more apparent than real: our faculty has often received release time for administrative assignment, research and grants, etc.  Planning, Budget and Analysis is apparently incapable of tracking these reassignments.  At the same time we are affected by very real curricular conflicts.  On the one hand, since we embraced the model of a skills-based curriculum, we have committed ourselves to increased writing and analysis in our courses, and to the teaching of research skills.  In parallel fashion, we have also committed ourselves to participating in core curriculum capstone courses, which have similar goals.  These commitments necessitate reasonable class size.  For example, we do not believe we can effectively offer our curriculum in History 300 to more than 15 or 20 students at a time.  Capstone courses, and most upper division history courses, are capped at 30-35 students.  On the other hand, the University has decided, without any study of the actual curriculum in History, that our FTE ratio of undergraduates to faculty is 21/1.  In recent semesters we have sometimes failed to meet these standards.  It is interesting to note that in English where instruction is similarly labor-intensive, the FTE standard is lower.  Given our skills-based curriculum, we believe that we are being held to an unacceptable standard, which potentially threatens the goals of our curricular reform and our students’ achievement.

Learning Outcomes, Assessment.


Our desired learning outcomes are codified in our skills template (2000) and Assessment Plan (2002).  The latter contains the following Mission Statement for the department’s undergraduate curriculum:

Upon completion of the requirements for the major, the undergraduate student in the Department of History will demonstrate competency in discipline-based content and certain analytical skills in preparation for advanced degrees in graduate and professional schools as well as other history-related careers.  

This plan arose from a thorough review of our lower division courses carried out in 1999 by the undergraduate committee.   The most important finding was that our curriculum needed to focus more thoroughly on a set of agreed-upon skills along with basic knowledge.  These skills include the ability to analyze primary and secondary sources; do historical analysis in a clearly presented way; analyze cultural texts such as literature, film, and art; research historical subject matter; and use a variety of bibliographical tools.  In 2002-03 we assessed our majors by analyzing the History 499 oral presentations.  

In 2003 we embarked on a new assessment plan using student portfolios.  Papers were accumulated for three years (2003-2006).  We have enough portfolio papers (a total of about fifty) to analyze twelve students. The results were encouraging.  None of the student portfolios fell below the expectations identified on “the pre-selected skills set.”  The Director of the Writing Center commented that the level of writing skills exemplified in the writing samples was superior when compared with writing from students in other undergraduate majors.  While satisfying, the result was not surprising since the history faculty stresses writing skills in a variety of ways.  However, we have realized that sustaining the portfolio project with our current staff and resources from higher administration (uncertain to say the least) is not viable.  


In 2005-06 we adopted a new plan (see Appendix F).  We now assess our majors by having two faculty members evaluate their papers from HIST 300 and HIST 499.  This plan provides a solution to the problems that vexed our previous efforts in that it depends upon our faculty, while it makes assessment more practical and equitable.  It should be noted that the student learning outcomes from the 2002 Plan remain in effect.  Finally we have decided that we must embark on our own alumni survey and hope to implement this plan in the near future.  


At this point in time, we are able to make to following general conclusions regarding assessment:

· The portfolio project showed that our history majors are learning and exhibiting the desired set of skills, but the project was deemed to be inefficient and not to be repeated.

· The assessment project put in place in 2005-06, based on two required courses–History 300 and History 499–has demonstrated potential in its first two years of operation. Over time, the department believes that it can be modified and improved in an efficient manner.

· The department's assessment program is providing data that our student majors are making progress towards their degrees and are learning the skills that we have deemed to be important.

For more detailed results regarding assessment see the Documents Section.

Accessibility


In 2000 the department began an initiative to make it easier for faculty to digitize course materials and to use WebCampus (formerly WebCT).  We upgraded our existing department computer laboratory to include more modern equipment for scanning of materials, and we have recently upgraded it again.  We have also hired student workers with the necessary skills to scan and post material on WebCampus.  We have sporadically conducted workshops for faculty to enable them to use WebCampus, and many of us have taken advantage of the workshops offered through Teaching and Learning Technologies.  An informal survey done in the spring of 2005 reports that faculty use of digitized course material has dramatically expanded in the last few years.  This not only reduces copying costs, but it allows students to have continual access to course materials.
Part II.2. Undergraduate Students

Since the last program review, the number of majors has increased by 70%, from 93 to 143 students.  Because the History major is not highly structured and does not heavily depend on prerequisites, it’s difficult to know in precise terms the composition of our majors.  Some commit to the major as freshman; others do so as a result of being excited by a History professor in CH.  Still others come to us from community colleges, and some students shift to History from another major.  Unlike a growing number of majors in the College, we don’t require a specific grade point average for entry to the major.  We nonetheless have important controls that ensure maintaining high standards.  The very fact that we require a senior thesis with an oral presentation means that students who are trying to avoid challenges will be dissuaded from being History majors.  This is true, although to a lesser extent, of HIST 300, as well. We also require, as previously mentioned, a C in both courses for successful completion of the major, which means that students cannot simply do the minimum.  There is no doubt that the challenges associated with HIST 300 and 499 have made for a more intellectually rigorous major, while placing demands on faculty members that are both taxing and rewarding.

Recruitment

The department has a website where students who are interested in majoring in History can find out about our program. The website includes information about faculty, courses offered, and a handbook for history majors that describes the history major requirements in detail and offers advice for prospective and current students. Students who are interested in majoring in history can then see the undergraduate advisor for more information and to declare the major.

Apart from that, we don’t do much recruiting on our own. The undergraduate advisor attends an annual major fair organized by the College of Liberal Arts, which is aimed mostly at undecided students currently enrolled at UNR.  Every year a few students switch to History from other majors after experiencing challenging and inspiring classes taught by our faculty (e.g., 19 students did this in fall 2006 and 26 in spring 2007). The advisor also meets occasionally with prospective students who are being recruited by the athletic program at UNR and who have expressed an interest in majoring in history (one or two each semester).

When meeting with prospective students, the advisor emphasizes the department’s skills-based curriculum, high quality instruction, the variety of courses offered, and the department’s strength in cultural history. She gives students a “Quick Reference Sheet” that includes contact information for the advisor and History office manager, a list of faculty and their teaching fields, and a summary of the major requirements. She discusses the two specific required courses (HIST 300 and HIST 499) in some detail so that students understand what those two courses involve and when they should take them. 

Advising Students

The advisor participates in Wolf Pack Advising, which offers incoming freshmen assistance with working out their first semester schedules. Several sessions are held over a few days in spring (this year there were three sessions, one at McQueen High School and two on campus), lasting 90 minutes each. Students listen to an overview of the College given by CLA representatives and then break into their majors to work with departmental advisors on their schedules. Advisement is mandatory for all freshmen, and they cannot register for classes unless they have had some contact with an advisor. Students who are unable to attend the Wolf Pack Advising sessions can receive advisement by e-mail or by making an appointment to see an advisor in person. All incoming students (including transfer students as well as freshmen) also have an opportunity to meet with the advisor during the university orientation sessions held at the beginning of the fall and spring semesters each year. 

Students are urged to meet with their major advisors at least once every semester, and about 30 percent of History majors do this. A higher percentage (70–80 %) meet with the undergraduate advisor in their junior and senior years to make sure they are on track to graduate as planned. Until recently, all students had to see the advisor to get a Graduation Reconciliation form signed before they could graduate. The CLA recently changed this policy to require students to obtain a signature only if there was some discrepancy that needed to be explained to Admissions and Records by the advisor. 

The Degree Audit Report System (DARS) is an important advising tool for both students and advisors. It lists all of the student’s degree requirements.  It also tracks other important information such as the student’s GPA (overall and in various other categories), the number of credits taken at UNR and other institutions, and the number of upper and lower-division credits. In short, it contains all the information needed for students and their advisors to check progress toward the degree and identify requirements still to be met. Each student’s DARS is updated once a week, and it is easy to view or print out through the UNR website (for students) or other databases (for advisors).

Advising after the freshman stage usually involves checking the DARS and helping students to identify courses that fulfill unmet requirements. Sometimes the advisor needs to submit paperwork to Admissions and Records to correct the DARS if courses are not showing in the right categories. The advisor also assists students who are declaring History major or minors by going over the requirements with them and signing the appropriate forms. Students who are planning to study abroad also see the advisor to see which courses taken overseas will transfer as history courses at UNR (three or four of our history majors study abroad each semester). 

During the fall and spring semesters the undergraduate advisor receives an average of two or three e-mail requests for advisement and sees five or six students in person each week.

Problems and Work on Solutions

Advising students over the summer months is difficult because faculty (including the undergraduate advisor) are often out of town on research trips. Currently the department’s administrative assistant supplies basic information and makes appointments for the undergraduate advisor when she is available.  

We don’t track the success of our majors or what they go on to do after graduation. It’s possible that we could do this by surveying students in HIST 499 or those who indicate their intent to graduate each semester.  Ideally, however, this would require an alumni survey at least 5 years after graduation, which we lack the resources to pursue at present.
Part  SEQ CHAPTER \h \r 1II.3. Graduate program organization, objectives, and effectiveness

Description 

The graduate program is described at length in the Graduate Handbook that is found online at http://www.unr.edu/content/programs/graddetail.asp?id=43.   The following discussion is an excerpt of that extensive document, and highlights analysis rather than procedure.  

The Department of History offers graduate programs leading to the M.A., the M.A.T., or the Ph.D. degrees.  We also work with students in the Basque Studies Ph.D. program as appropriate.  As scholars we emphasize cultural and comparative history, and our graduate training concentrates in those areas.  Our programs are intended to prepare graduate students for productive research, effective teaching, and independent reading and scholarship.  Our graduate students seek advanced degrees for a variety of reasons: careers within the academy, advancement within current careers, careers in non-academic organizations, and the intellectual fulfillment provided by deeper historical understanding. These graduate programs offer students the opportunity to expand their historical knowledge, the comprehension of historiography, and the practice of critical inquiry.  They a1so reflect the same University missions noted above, in Part I.


In the past our Ph.D. fields were concentrated in U.S. history, particularly Nevada and the West and environmental history.  Since 1998, with the addition of new faculty members, our degrees have expanded considerably at the M.A. level and somewhat at the Ph.D. level as we address the increasing diversity in Nevada through such fields as African, Latin American, Asian, Russian, and African American history, as well as Ethnicity in the United States.  

For all degrees, course work includes methodological, historiographical, and theoretical, as well as content-based education.  Because we have tended to hire faculty members with interests and expertise in cultural history, our courses often emphasize that methodological approach.  Students are prepared by intensive reading and comprehensive examination in three fields of study; and by completion of independent research and writing (for the M.A., a thesis or three major seminar papers; for the Ph.D., a dissertation).   Interdisciplinary study is encouraged, and one of the three examination fields may be pursued outside the department.   The M.A.T. program includes examination in one field and the completion of a substantial teaching unit that incorporates research, historiography and innovative use of primary sources for secondary student learning.

Admission requirements

For M.A. program:  baccalaureate degree from accredited four-year college or university, with a major or 24-semester-credit minor in history or a closely related discipline; cumulative undergraduate GPA of 2.75; satisfactory scores on GRE general exam; statement of purpose and plans for study and professional work; writing sample; two letters of recommendation.

For M.A.T. program: baccalaureate degree from accredited four-year college or university, with a major or 24-semester-credit minor in history, education (history or social studies emphasis), or a closely related discipline; cumulative undergraduate GPA of 2.75; a statement of purpose, one letter of recommendation; one year’s teaching experience or its equivalent at the primary or secondary level. 

For Ph.D. program: M.A. in history (or closely related discipline); cumulative GPA of 3.0; satisfactory scores on GRE general exam; statement of interests and plans for study and professional work; writing sample; three letters of recommendation.

Credit Requirements 

The M.A. and the M.A.T. programs require a minimum of 32 credits. The Ph.D. program requires a minimum of 49 credits past the M.A.

M.A. program: 11 credits in required courses (History 600 [one credit]; one required three-credit course from menu of historiography and methodology courses; one-credit comprehensive examinations; six-credit thesis); 21 credits in elective courses, though most are necessitated by the student's three chosen fields of study. 


M.A.T. program: 8 credits in required courses (History 600; two required three-credit courses from menu of historiography and methodology courses; one-credit comprehensive examination and final curriculum unit); 3 credits of graduate-level coursework outside of the department but within Liberal Arts; 6 credits graduate-level education courses; 15 credits electives, though most are necessitated by the student’s chosen comprehensive field.


Ph.D. program (of 49 post-M.A. credits): 32 credits required (History 600; one required methodology/theory course from menu; one required historiography course from menu; one-credit comprehensive examinations; 24-credit dissertation); 17 credits elective, though most are necessitated by the student's three chosen fields of study. 

Administrative Structure

The structure of the Graduate Program is not separate from the department overall.  It is overseen by a tenured faculty member who is appointed by the department chair to be Graduate Advisor.  S/he is assisted by an appointed Graduate Studies Committee, whose principal responsibilities include student admissions, award of teaching assistantships, and award of student scholarships.  The Graduate Advisor’s additional duties include consultation with potential applicants, advisement of incoming students until their completion of 9 credits of course work (at which time the student’s committee is formally constituted), and organization of History 600 (Proseminar) each fall.  The Graduate Advisor schedules and arranges multiple readers for comprehensive examinations each semester, and presides at qualifying entrance interviews for new Ph.D. students.  In exchange for the performance of these administrative duties, the department offers a 1.5-course reduction in the Graduate Advisor’s annual teaching load.

Graduate Program Curriculum 

Examination of graduate syllabi reveals that every graduate seminar requires extensive writing: a historiographical paper, a series of book reviews and a journal, or a primary-source- based research paper. These writing assignments measure the two major skills we expect graduate students to acquire in our program: mastery of the scholarship in their fields of study, and skills in independent research. Successful completion of these writing assignments (indicated by a grade of B or above) would indicate that the purposes of these courses, and the larger objectives of the graduate program, are being realized. 

Graduate seminars (700-level) are generally offered according to demand.  However, many graduate seminars are taught as part of the two-year rotation of faculty.  A few seminars are not offered as frequently, because there are not always graduate students pursuing those fields; or they are offered as independent study courses because there are not sufficient students enrolled to constitute the formal class. 

In the M.A. program, students are required to take at least 18 of their 32 credits in 700-level courses.  In the Ph.D. program, students are required to take at least 36 of their 49 credits (past the M.A.) at the 700-level: at least 12 credits in seminars and the 24-credit dissertation. 

In 400/600 courses, offered for simultaneous undergraduate and graduate enrollment credit, graduate enrollment is generally limited to five students, to provide ample opportunities for interaction between these students and the faculty member. Extra work is always required of graduate students in 600-level courses, and most faculty members hold separate mini-seminars with them. 

The size of graduate seminars (700-1evel) ranges from 5 to 20. This range is appropriate to seminar objectives: stimulating discussion among participants and ensuring close faculty analysis of student work. 

Graduate Programs; Qualifying and Comprehensive Exams 

The department has no official graduate qualifying examination. However, all entering Ph.D. students must have an interview with department faculty, to assess their strengths and weaknesses. This interview sometimes results in the prescription of additional course work (beyond the required credits); if the interview reveals truly inadequate preparation, it may lead to dismissal from the program.  It is the principal mechanism used to develop the plan of study for Ph.D. students.  M.A. and M.A.T. students do this in cooperation with the Graduate Advisor,  and with guidance supplied by sessions of History 600 (Proseminar) in which they are introduced to all department faculty members.

The heart of our graduate curriculum is the student's mastery of three fields of study. Generally at least one (and usually two) of these fields are critical to the student's intended thesis or dissertation project. The graduate comprehensive examinations have proven a most effective means of encouraging and evaluating that mastery because they require students to discuss and synthesize a broad range of scholarship within the field.  In addition, preparation for comprehensive examinations requires students to understand the major issues, debates, and methodologies in their fields before embarking on theses and dissertations.  Finally, comprehensive examinations are excellent content preparation for independent teaching because they familiarize students with a great deal of the literature. 

Currency 

The Department has no formal mechanism for ensuring that individual courses are updated, but relies on the intellectual integrity and currency of its faculty.  Each faculty member employs student evaluations and presumably uses them to modify his/her individual courses.   Assigning multiple readers for each student’s comprehensive examinations also insures that more than one faculty member views the initial reading list and analysis submitted by the student in any given field. 

Faculty and Students
All 16 tenured and tenure-track faculty participate in the graduate program, though to varying degrees.  The structure of our program, with its requirement for a breadth of examination fields, means that students choose fields beyond their research concentration, which involves them in independent study courses and seminars outside their major subject area.  Thus virtually all tenure-track History Department faculty members participate as committee members, if not research supervisors.  Such participation takes place both within and beyond the department, through committee membership in other departments, as well.

In 2006-07 there were 53 students enrolled in the graduate program.  Of these, 31 were pursuing the M.A., 11 were studying for the M.A.T., and 11 sought the Ph.D.  (At our last program review in spring 1998, we had 24 graduate students: 15 studying for the M.A. and 9 for the Ph.D.)  Excluding those newly entered, who were still advised by the Graduate Advisor, 39 students had formed committees and named a faculty supervisor.  They were distributed as follows:


Service on graduate committees is spread throughout the department, with inevitable variation due to student interest.  Among 16 faculty members in 2006-07, 14 served as members on M.A. committees, 5 on M.A.T. committees, and 12 on Ph.D. committees.  


Duties as committee chair were less widely distributed.  A total of 6 faculty members chaired only one or no graduate student committees in 2006-07.  Another 5 faculty members chaired between 2 and 5 committees.  One faculty member chaired 8 committees.  Seven faculty members supervised at least one Ph.D. student.  No one supervised more than 2 Ph.D. students.   Twelve faculty members supervised at least one M.A. or M.A.T. student.
By nature of our program, Ph.D.s are generally concentrated in a relatively few fields (generally U.S., western America, and environmental, as well as history of medicine/science).  M.A. students, however, are more broadly distributed across the various fields of study.  Indeed, we are developing notable strengths in preparing our most skilled M.A. graduates for advanced study elsewhere, particularly in Latin American and American cultural history.

Interdisciplinary Collaboration 

The history graduate program has long collaborated significantly with other university units. Students may (and many do) pursue comprehensive examination fields in other Departments: e.g., Historical Archaeology, Historic Preservation (both with members of the Anthropology Department), 19th-century British Literature, Cultural Geography, History of Photography, and Basque Studies.  Because interdisciplinary study is part of our Department's mission and is essential to solid work in history, we continuously seek collaborations.  This means that students from other programs also participate in our seminars, particularly those in Nevada history, Nature and Culture, and cultural theory.

Timely Completion

The Department encourages students to complete their degrees in a timely fashion and to be mindful of the Graduate School’s rules in this regard.  Students are also reminded that Teaching Assistantships are competitive and are not automatically renewable.  Our students pursue advanced degrees for numerous reasons, often amid competing career and family obligations.  As a consequence, many of them require the full amount of time allowed by Graduate School rules to complete their programs, and some require an extension.  We do not view this as a problem, since there is neither personal nor professional benefit to the hasty completion of a degree in History.

The department does offer its required courses with sufficient frequency that students’ progress will not be slowed for lack of them. The Proseminar (History 600), required of all new students, and a crucial element in making decisions about fields of study to pursue, is offered every fall. The five courses that satisfy the historiography/methodology requirements (History 700, 701, 780, 781, 783, 785) are offered on a rotating basis, so that at least one is offered every semester. Independent-study, thesis, and dissertation credits are offered every semester. 

Part  SEQ CHAPTER \h \r 1II.4. Graduate Students

Student Quality 

Since the last program review in 1998 we have seen the quality of our graduate students rise.  While we do not wish to overemphasize this, the growing reputation of our department within the region and nationally has had an impact on this development.  In addition, we have tightened admissions requirements.  For example, we now require two letters of recommendation of all applicants to the M.A. program.  Previously, none had been required.  From 1992 to 1997, average GRE scores of our admitted students (not all of whom chose to attend) were 572 Verbal, 489 Quantitative.  From 2000 to 2005, average GRE scores of our admitted students were 580 Verbal and 480 Quantitative.  However, in the last two years Verbal scores of admitted students averaged 600.  The grade point average for admitted students is now at 3.6.   

The Department benefits from rising student quality in several ways. Graduate seminars have a higher level of discussion.  The graduate students are contributing more effectively to our undergraduate program as a whole through guest lectures.  Graduate students are traveling more to archives and participating in conferences nationally and internationally.  Graduate TAs provide higher levels of instruction to undergraduates in Core Humanities discussion sections and in survey-level history courses.  During the last ten years, nine history graduate students have received the Core Humanities Distinguished Teaching Assistantship.  Another student has received the University’s Outstanding Teaching Assistant award. 

Student Recruitment 
Graduate recruitment takes several forms: 
1. Materials and program information available on the Departmental website and Graduate Advisor’s contact with prospective students who request information directly from us or whose names are provided from graduate-school fairs; 

2. Active recruitment (for our M.A. program) of promising undergraduates who have majored or minored in history and related disciplines at UNR.

3. Funding: We have twelve graduate fellowships (“TA-ships") available to support outstanding students. We also award several scholarships to outstanding graduate students: the Wilbur S. Shepperson Memorial Scholarship, the Retired History Professors' Scholarship, and the James Hulse Scholarship in History.  The Richard and Sharon Davies Grant for Graduate Student Research also funds student travel to archives and libraries.  Doctoral students are also strongly encouraged to apply for the Graduate School’s Humanities and Social Sciences Dissertation Year Fellowship. 

The department has made some effort to recruit members of under-represented groups.  Presently we have three Latino, two African American, and one Asian student in our graduate programs. Our graduate student population generally has about equal numbers of men and women. Although we do not know every student’s employment status, we believe that at least 20% have full-time employment.

The department offers a variety of its courses, including almost all its graduate seminars, in the late afternoon and early evening (after 3pm). Independent study and readings courses are generally available. Faculty are available at a wide range of times for advisement and consultation. 

Formerly, many of our graduate students had been UNR undergraduate students.  Currently, this is changing as we received more applications from students from other undergraduate programs.  Sixty-four students, out of an applicant pool of 95, were admitted to the program within the last five years. 

Student Financial Support 

The department currently has 12 teaching assistantships (TAs) and no research assistantships (RAs).  The latter are highly desirable both to reward particularly skilled graduate students, and also to promote faculty productivity, which is often compromised by the exigencies of directing multiple undergraduate, M.A., and Ph.D. theses.   During the last five years, we did not always have sufficient history TAs to support all students who deserved them.  As a result we have sometimes lost promising applicants.  In addition, other students entered our programs but were forced to struggle financially.   Many of the Department's graduate scholarships (listed above) have been created within the past decade, and all of their stipends have increased as friends and alumni of the department have donated funds. 

Student Involvement in Governance and Curriculum

Graduate students meet each fall to elect one of their number as the Departmental Graduate Representative.  This person attends all faculty meetings except those dealing with personnel matters, and acts as a liaison with graduate students.  Student concerns may be presented formally through this mechanism, or informally through conversation with the Graduate Advisor.

Academic Advising
All incoming graduate students are advised by the Graduate Advisor until they have formed their faculty committees (required by the Graduate School to occur before the completion of 9 credits, typically no later than the end of the first year of enrollment).  Committee formation formally transfers advising responsibility from the Graduate Advisor to the student’s committee chair.  When difficulties arise, conflict is resolved informally, through consultation either with the committee chair, the Graduate Advisor, and/or the department chair.  In a small graduate program such as ours, where working relationships are close and student word of mouth generally functions effectively to characterize various faculty members’ expectations, conflict is infrequent and generally easily resolved.

Student Research, Employment, and Accomplishment

Since the last program review in 1998, 7 Ph.D., 15 M.A., and 6 M.A.T. degrees have been awarded.  Five students have published books:

Architecture and Regional Identity in the San Francisco Bay Area, 1870-1920 by Lance Bernard (Edward Mellen Press, 2007).

Academic Freedom Imperiled: The McCarthy Era at the University of Nevada by J. Dee Kille (University of Nevada Press, 2004)

American Fuehrer: George Lincoln Rockwell and the American Nazi Party by Frederick James Simonelli (University of Illinois Press, 1999).

Nevada Women Emerging Into Their Own by Anita Ernst Watson (University of Nevada Press, 2000)

Modern Basque History: Eighteenth Century to the Present by Cameron J. Watson (University of Nevada Press, 2003)


Amatxi, Amuma, Amona: Writings in Honor of Basque Women, Edited by Cameron Watson.

Other Publications:

"Autocrat on the Hill: The Short Unhappy Reign of Minard W. Stout" in Nevada Historical Society Quarterly, Vol. 43, No. 4, Winter 2000 by J. Dee Kille.
Nevada Riches:  The History, People, and Landscape of Nevada.  CD-ROM.  Carson City: Nevada Department of Museums, Library and Arts, 2002 by Anita Watson.
"'The Advantages of Ladies' Society': The Public Sphere of Women on the Comstock," co-authored with Jean Ford and Linda White, in Ronald James and Elizabeth Raymond, eds. Women of the Comstock: The Making of Mining Community. Reno: University of Nevada Press, 1997 by Anita Watson.
Reflection, Recollection, and Change: The Nevada State Board of Medical Examiners.  Reno: University of Nevada Oral History Program, 1996 by Anita Watson.

Employment

While we do not have comprehensive records of our graduates’ current employment, we do know that at least four Ph.D. recipients and one M.A. recipient hold (or have held) full-time, tenure-track positions, and at least two others are (or have been) employed in public history positions as museum curators and educators.  We are equally proud of the fact that many of our M.A. recipients have been accepted to Ph.D. programs at major universities, including the University of Arizona, Indiana University, and the University of Washington.  Our M.A.T. graduates are active in the public school system locally, where they have energized the teaching of history.  Indeed, several have been engaged with us as Master Teachers for the federal Teaching American History Grant.
Part  SEQ CHAPTER \h \r 1III.1.  Faculty Composition and Workloads


The faculty in 2006-2007 consists of sixteen tenured and tenure-track faculty:  five Professors, eight Associate Professors, and three Assistant Professors.  The department does appoint, if funds are available, part-time or temporary instructors.  Frequently such positions are created as sabbatical or leave replacements.  Currently one person, who possesses an earned doctorate, is serving full-time in this capacity (as Visiting Assistant Professor), supplementing a faculty member who has an ongoing part-time contract.  All faculty members, both tenure-track and non-tenure-track, have received their doctorates from recognized research universities. 


The department offers emphases in American, European, East European and Russian, African, Asian, and Latin American history.  One obvious shortcoming is the lack of expertise in Middle Eastern history, although that can be said of many comparable universities. Within the past seven years searches have been conducted consistent with the department’s Master Plan, as vacancies occurred or new positions were obtained (often in conjunction with teaching responsibilities in Core Humanities).  Appointments have been made in American ethnicity and race relations, Modern Africa, and U.S. history from 1877-1929.  Due to the departure of the incumbent in the latter position, we are expecting to conduct a search in 2007-08 to fill that position.   The desired area of research specialization has been framed to fit emerging departmental emphases, as we seek a specialist whose work engages the U.S. in some global context (see job description in documents section).

           Each of these searches was conducted on a national, even international basis, and produced between 25 and 150 applications. The diversity of the department can be readily summarized: Of the 17 total faculty members (tenured, tenure-track, and visiting assistant professor), one is a member of a racial minority, six are women, and eleven are men.  The department believes that it has been successful in recruiting outstanding young scholars of considerable potential who have received their professional training at major institutions (see faculty c.v.s for details).  Although we have undoubtedly benefited from a tight job market, it is also reasonable to observe that in each search we were able to appoint our first choice out of a very competitive pool.  We believe that the successful candidates were attracted by a collegial, professional, and supportive environment that the department has fostered, competitive salaries and benefits, adequate-to-excellent library collections in specific fields, and the increasing stature of the University of Nevada, Reno.  As we look to the future, the department contemplates filling a small number of faculty slots after retirements, and in those instances the department’s master planning process and curricular needs will guide the selection of fields.  New positions that would enable the department to enhance its goal of increasing a world history perspective are a departmental priority.  We will vigorously pursue this as resources become available. 


The faculty workload is set at teaching of 4.5 three-credit courses per academic year.  Provision is made for reduced teaching loads for the chair and for the directors of graduate and undergraduate studies (each of which includes extensive advising responsibilities).  One faculty has negotiated a part-time teaching appointment that has enabled us to employ a full-time individual with complementary skills as a non-tenure track assistant professor.  Faculty can fulfill their fractional teaching load through the direction of dissertations, theses, undergraduate theses, and by teaching a large lecture section plus a discussion section in the Core Humanities program.  This means that under normal conditions, a full time faculty member without administrative duties teaches two courses per semester and directs various forms of independent study with regularity.


The department looks forward to the next several years in the continued growth and development of its faculty (see faculty c.v.s). Several major research projects of substantial promise are in different stages of completion.  The accepted standard of a book of high quality or its equivalent for securing tenure, and the publication of two or more books to achieve the rank of professor, will assure that faculty remain motivated and committed to their professional development. The existence of a strong merit pay increase system at the university further supplements the motivation for faculty to remain active as researchers and writers.  

Part III.2.  Research, Scholarship, Creative Activity, Outreach and Professional Service

Individual research productivity of all faculty is assessed in a comprehensive annual review process and is one factor considered in awarding merit pay increases. The standard by which we measure research is consistent with major doctoral-granting departments: publication of articles in peer reviewed journals, publication of books based upon peer review by academic and trade presses, presentation at professional meetings, serving on peer grant review boards, requests for expert testimony and commentary by national and international news media, editorships, invitations to review manuscripts, receipt of external financial support for research, etc.  


The Department is the beneficiary of a permanent endowment (initially at the sum of $300,000) that is used to support the research programs of individual faculty.  Grants are made consistent with the status of the corpus of the endowment and are subject in internal review of applications and annual reports of the use of these funds.  All tenured and tenure-track faculty are eligible to apply for funding from the John and Marie Noble Endowment for Historical Research.  We are very proud of this endowment and believe it will continue to have a salutary impact on faculty recruitment and development in the years to come; we are unaware of any other department that can boast of such an endowment. The department also is the recipient of the Griffen Chair in Western American History, which provides its incumbent half-time release from teaching and substantial financial resources for research, travel, and professional development.  Upon the initiative of History faculty, UNR has been a member (since 2005) of the Newberry Library Center for Renaissance Studies (NLCRS), thanks to generous support from CLA and the Provost’s office.  Faculty and graduate student participation in NLCRS activities connects UNR with the Newberry’s lively community of scholars and academic programs and enhances our growing reputation in Renaissance and early modern studies.

By any criteria, the research productivity of the faculty has been consistent with the department’s expectations.  Faculty are given substantial latitude in the conceptualization of their individual research programs, but it is expected that they be consistent with the primary teaching foci.  Cumulatively, since the last program review, in 1998, faculty have published 31 books and 129 articles, and participated in myriad programs at regional and national meetings (see faculty c.v.s for details).  Topics include the history of the book, modern Mexican politics and culture, American community studies, American political history, history of American sports, American race relations, English class structures, radical thought in modern England, history of medicine, the history of science, history of the American environment, and the impact of intellectuals during the Soviet period.  These works have collectively elevated the academic reputation of the department and give promise of further productivity in future years.


Service and outreach are additional components of faculty responsibility.  Service within the university community is expected of all faculty members.  Additionally, individual faculty have held important roles in national and regional professional organizations.  A review of the faculty’s contributions reveals a wide range of activities. Taken as a whole, the faculty has made major contributions to university committees, often in a leadership capacity.  Department members contribute in the local, state, and national arenas, including being tapped by national media for commentary on major cultural, social, and political issues.  Faculty are active in making presentations to local and state community groups, and several are frequently consulted for comment by state and national media on current topics.  Although the collective contributions of the faculty cannot be measured in a conventional sense, the body of work testifies to the department’s well-developed sense of public obligation.  This is particularly visible in the form of its leadership role in a continuing series of federal grants awarded in conjunction with the Washoe County School District and numerous community partners.  An unprecedented fourth renewal of the Teaching American History grant was recently announced, which is testimony to the hard work and collective contributions of departmental faculty from a variety of fields beyond U.S. history.

Part IV. Program Resources, Physical Plant, and Facilities

Like other humanities departments, the History Department is unable to rely on grants/contracts or endowments for its program activities.  We overwhelmingly depend on state funding.  Until fall 2003 our operating budget had been woefully inadequate to meet routine operating expenses.  We relied on the Core Curriculum to defray some photocopying expenses; on the College or the Faculty Senate to assist in computer funding; on a single administrative assistant to manage a department of 16 regular faculty, various other instructional staff, 40+ graduate students, and 120 majors; and on the sacrifice and generosity of faculty to purchase teaching supplies themselves and defray research expenses from their own salaries.  Since 2003, our operating budget has increased dramatically, so that we now receive $27,587.00.  In addition, for the last 3 years, we’ve received up to $4800 per semester from Extended Studies for teaching capstone and diversity courses in the evening.  Currently, the two funding sources together meet our needs, and we’ve been able to spend money on things that were previously unthinkable.  We now have a student worker.  We’ve upgraded the furniture in faculty offices, which in some cases dated back to the 1960s.  And we’ve helped faculty members buy hardware and software.   

Since 2001, we also have received three federal U.S. Department of Education grants, each nearly a million dollars, for our Teaching American History initiative.  The most recent grant ($990,000) was awarded in 2007 to the Washoe County School District in cooperation with the History Department.  Programs from this grant are ongoing through 2010 and involve middle and high school teachers in Washoe County, Churchill County, Carson City, Douglas County, the Pyramid Lake Reservation schools at Nixon, and counties as far away as Elko.  In addition, the History Department cooperated with the school district in applying for an Elementary School Teaching American History Grant in the spring of 2005.  This three-year grant ($980,000), awarded to the school district in late June 2005, connects a cadre of elementary school teachers with the expertise of history department members.  These grants have resulted in a higher profile for the teaching of history in the local schools, greater cooperation between this academic department and the schools, and new relationships with the College of Education in devising improved strategies for the education (and not simply the training) of teachers. 


The Department of History’s physical facilities have not increased since the last program review, although during this period of time the department’s regular faculty has increased from 14.4 to 16.0, and from 9 to 12 graduate teaching assistants.  Although all current faculty have permanent offices within the department’s assigned space, this has been achieved by eliminating office space for emeritus faculty, doing away with a student computer lab, and squeezing adjunct faculty, temporary faculty, and graduate teaching assistants into substandard quarters.  In the 1998 departmental self-study, we wrote that “our office space meets only our current needs. If the Department is able to fill any of the new positions described in its master plan, there will not be adequate office space.”  We have added new staff; our space is inadequate.


In December 2006, the Dean and the Provost approached the chair about the possibility of the department moving from its present quarters in Mack Social Science to Thompson.  This move would be possible only after the opening of the new student union (Fall 2007) and the new library (Fall 2008).  The space offered was superior in every way.  It’s 67% larger than the Department’s current space.  Each office has large windows and pleasing views.  And the space will make it possible for not only meeting the current needs of the department but future ones as well.  Following unanimous support of the faculty, the chair in January 2007 appointed a subcommittee to plan for the move.


The planning committee designed a space (see Appendix G) that will allow each regular faculty member to have an office with a window, increased space for graduate students and emeritus faculty, and two common rooms suitable for meetings and seminars.  After unanimous approval by the department, the plan was submitted to Building and Grounds for an estimate to be submitted to the Dean.   That estimate was $624,000 for construction and $94,000 for project design.  Due to the scope of the project, it was also recommending that the department hire a design consultant (roughly $3,000-7,500).  The estimate was based on square footage rather than a detailed analysis, and thus is rough.  It also doesn’t include office furnishings or asbestos removal, although the latter might not be necessary, as the building was renovated in the last ten years.  In the end, the move might well cost the university a million dollars.


In addition, the department does not simply want a barebones space.   We envision a seminar room with built-in bookcases, a wooden seminar table, and matching chairs.  We realize that the University is not likely to cover such expenses and thus the need for fund raising.  Working with the College, we planned to raise money for a seminar room in honor of one of our most prestigious and beloved emeritus faculty members, James Hulse.  Prospective donors were ready to help us.  However, without a firm commitment to renovate the space, and a tentative timetable for occupying it, any action on our part seems premature.  While the department is enthusiastic about this new opportunity, its realization currently seems many years distant.  In the meantime, the limitations of the present space in Mack Social Science remain significant.
 
	DEPARTMENT OF HISTORY SPACE AS OF 6/30/2006

Raw data provided by UNR Facilities; changes and additions reflect changes in room numbers and faculty office assignments effected since 1998.

	bldgname
	room
	area
	use_descript
	deptname
	emplname
	comments

	MACK SOCIAL SCIENCE
	0102
	169
	OFFICE - FACULTY
	HISTORY
	SHAPIRO
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0103
	167
	OFFICE - FACULTY
	HISTORY
	CURCIO
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0104
	169
	OFFICE - FACULTY
	HISTORY
	CASPER
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0105
	173
	OFFICE - FACULTY
	HISTORY
	DAVIES
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0106
	169
	OFFICE - FACULTY
	HISTORY
	DWORKIN
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0107
	167
	OFFICE - FACULTY
	HISTORY
	WALKER
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0108
	247
	OFFICE SERVICE
	HISTORY
	 
	HALLWAY

	MACK SOCIAL SCIENCE
	0121
	253
	OFFICE - GRAD/TA
	HISTORY
	GRAD/TA
	GRAD OFFICE

	MACK SOCIAL SCIENCE
	0200
	88
	OFFICE SERVICE
	HISTORY
	 
	COMP ROOM

	MACK SOCIAL SCIENCE
	0201
	218
	OFFICE - FACULTY
	HISTORY
	HARTIGAN
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0202
	367
	OFFICE SERVICE
	HISTORY
	 
	HALLWAY

	MACK SOCIAL SCIENCE
	^0208
	195
	OFFICE - FACULTY
	HISTORY
	RAYMOND
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0204
	47
	OFFICE SERVICE
	HISTORY
	 
	STORAGE RM

	MACK SOCIAL SCIENCE
	0205
	195
	OFFICE - FACULTY
	HISTORY
	HILDRETH
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0206
	195
	OFFICE - FACULTY
	HISTORY
	ROWLEY
	FAC OFFICE

	MACK SOCIAL SCIENCE
	^0210
	195
	OFFICE-FACULTY
	HISTORY
	MORAN
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0211
	102
	OFFICE - FACULTY
	HISTORY
	FERGUSON
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0212
	89
	OFFICE - GRAD/TA
	HISTORY
	TSHIMANGA
	GRAD OFFICE

	MACK SOCIAL SCIENCE
	0213
	152
	OFFICE - FACULTY
	HISTORY
	STEVENS
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0215
	210
	OFFICE - GRAD/TA
	HISTORY
	GRAD/TA
	GRAD OFFICE

	MACK SOCIAL SCIENCE
	0243A
	90
	OFFICE SERVICE
	HISTORY
	 
	COPY & FILES

	MACK SOCIAL SCIENCE
	0243B
	165
	OFFICE - CLERICAL
	HISTORY
	JOHNSON
	CLER OFFICE

	MACK SOCIAL SCIENCE
	0243C
	125
	OFFICE - FACULTY
	HISTORY
	DEJONG
	FAC OFFICE

	MACK SOCIAL SCIENCE
	0243D
	127
	OFFICE - FACULTY
	HISTORY
	NOLAN
	FAC OFFICE

	MACK SOCIAL SCIENCE
	Total
	4074
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Faculty:

Since our last program review, 10 years ago, the History Department has successfully added 3 new faculty members, and will again be searching during 2007-08 for a modern Americanist.  We have a solid track record of hiring and mentoring successful scholar-teachers who have added their expertise and their energy to our ranks.  They have made valuable contributions both to the university and to the profession, in a broad variety of ways.  During the next five years, we anticipate that retirements will provide us with additional opportunities to repeat this salutary pattern.  Guided by the departmental master planning discussions, which have enabled us to think systematically about departmental needs, we have in the past used the hiring process to expand our curriculum and to develop new course offerings.  Our general commitment to cultural and comparative history is likely to guide future hiring decisions, although not to dictate the particular fields that we seek to expand our curriculum.  Our most recent faculty “wish list” comes from the 2001 master plan:

A.  Replacement/existing positions:

1.  American Thought and Culture, with preference to candidates specializing in U.S. 1870-1945.  We envision the successful applicant taking the lead role in creating a pre-law track within the history department.  Possible specialties might include U.S. intellectual history, U.S. constitutional or legal history, U.S. diplomatic history, the intersections of law and society or criminal justice and culture, and the intellectual and institutional construction of ethnic identity.  
Current Status:  With the departure (summer 2007) of the person hired in 2002, we are modifying this description to emphasize scholarship that places the U.S. in a global context, and striving to fill it this year (2007-2008).
2.  U.S. 1945-present.  Assuming we have hired in U.S. 1870-1945, our next priority (Davies position) would lie in the recent American past – our top student draw.  We would seek a candidate with interests in the global impact of American culture; possible specialties might include popular culture studies, media and communications studies, or internationalism.  Interest in issues of diversity would be desirable.  
Current Status:  Elements of this position are being featured in the statement above.  Contemporary U.S. History remains a very popular area of our curriculum.

3.  WT 203/diversity position.  This position remains a high priority: it is essential to our efforts to offer more courses in African-American and American ethnic history.  In our search for a one-year sabbatical replacement for 2000-2001, we redefined this position to focus on “race and ethnicity in U.S. history,” rather than solely African-American history.  A tenure-track search would continue this broader emphasis, mentioning African-American history, Native American history, Latino/a history, and Asian-American history as desirable specializations.
Current Status:  This position was filled by Professor Greta de Jong.

B.  New position: In previous master plans, the Department proposed a variety of possible new faculty positions.  As we review our curriculum and its lacunae in the context of a global mission, we see a particularly pressing need for one additional position:

1.  Colonial and Post-colonial Studies: the historical era and aftermath of colonialism in culture, society, and economy.  The emphasis should be on Africa, Asia, and/or the Middle East, and should be on the colonized culture rather than on the metropole.  Applicant’s area of emphasis may be defined either by geographical region (e.g., post-colonial Africa; India), or by a common experience of imperialism (e.g., Algeria and Indochina as former French colonies).  This position will expand the Department’s offerings into new areas where otherwise no courses will be offered, and should also bring in new enrollment among students increasingly interested in Asia and Africa.
Current Status:  This position was filled by Professor Charles Tshimanga-Kashama.
C.  Possible joint appointments with other colleges/programs: The Department’s long-standing interest in interdisciplinary work invites the possibility of joint positions with other programs at the University.  For each of the proposals below, we should communicate with the relevant other departments or colleges about the possibilities of such positions.

1.  Medical History and Humanities, with an emphasis on America/United States: possible joint position with the School of Medicine.  This hire should combine historical approaches with an interest in the historical context of ethical and humanistic concerns facing medicine today.

2.  Basque History, in the Americas and/or Europe.  This position should be defined in consultation with the Basque Studies Program in order to enhance its course offerings and research program.

3.  Multi-cultural Studies in Historical Context: possible joint position with the College of Education.  We would seek candidates whose areas of specialization include a multi-cultural perspective in fields such as identity construction, identity politics, and bilingualism.

4.  Comparative Ancient World History: possible joint position with Philosophy and/or Western Traditions.  This position would also strengthen our global mission; its holder would reaffirm the Department’s commitment to teaching in Western Traditions 201, as well as 202 and 203.


Staffing continues to be a significant challenge.  As the 2006 master plan pointed out, the curricular changes that we have implemented for our majors (History 300 and 499, described above) have not replaced other commitments.  While the training these courses offer is invaluable for our students and provides an excellent tool for assessing student learning, it is also extremely labor-intensive.  As a consequence, faculty members are challenged to sustain an increased number of general obligations (Core Humanities teaching, lower-division service courses, undergraduate and graduate advising, graduate seminars and independent study courses), while also continuing to offer their regular rotation of specialized, upper-division offerings.   As student enrollments rise, we are hard-pressed to do all of this, especially as sabbaticals and other leaves inevitably intervene.  Without additional faculty members to help mange this load, we are faced with some difficult decisions.  The 2006 master plan pointed toward some problem areas:

Staffing of lower-division courses - The traditional 4-semester sequence of entry level courses (History 101 and 102 for America, History 105 and 106 for Europe) has long been a requirement for History majors, and often prescribed for Education majors, as well.  Recently we reduced the requirement for History majors, but in recent years the course has most often been offered by our own Ph.D. candidates or by part-time faculty teaching on Letters of Appointment (LOA).  While this experience is extremely valuable for our students, the situation is not ideal.  The master plan suggested experimenting with different formats for delivering these courses, but funds to launch the experiment have not yet been forthcoming.  Departmental commitment to having tenure-track faculty offer these courses is stronger in theory than in actuality.

Sustaining our Core Humanities commitments - Most recent faculty hires have been given formal responsibility to teach Core Humanities as part of their contractual duties.  Other faculty members participate more or less regularly, as part of a collective departmental responsibility for staffing this course.  The burden of staffing this essential university-wide humanities course falls particularly heavily on History, however, because of our small faculty size and the relatively large number of lectures expected from us each year.  Meeting this obligation year in and year out can be difficult, and hamper our ability to offer all the desirable elements of our own curriculum.  This is particularly the case because we are anxious that no single faculty member be permanently “indentured” to teaching Core Humanities every semester.  The dilemma is a university one, but its effect is particularly hard-felt in History.  Additional faculty members do not help us solve this problem if they bring with them additional Core Humanities “obligations” for the department.

Focusing our graduate program: The 2006 Master Plan suggested that the department consider a way to focus its Ph.D. offerings (and also potentially spread the burden of staffing it more broadly), by considering a formal degree in Cultural History.  To date no further planning has occurred.  While that model may not prove to be appealing, it seems incumbent on us to consider carefully the wisdom of maintaining as wide a range of Ph.D. degrees as we have recently offered.  In an academic job market that is oversupplied, the rationale for training additional Ph.D.s should be carefully considered.   

One promising possibility, for both Ph.D. and M.A. students, is the development of a formal concentration in public history.  This “applied” field could draw on strengths the university already possesses (Oral History Program, Historic Preservation Program, Cultural Resource Management, Historical Archaeology) and on substantial faculty experience with local historical agencies (State Historic Preservation Office, State Museum, State Historical Society).   In keeping with our pattern of interdisciplinary collaboration, reaching out to those entities could result in the creation of an extremely attractive and valuable program.  Establishing such a program could provide crucial “applied history” skills for those students who are likely to seek employment in the public rather than the academic realm, and enhance the supply of potential staff members for the state’s cultural agencies.  As a third field, it would offer students in any area valuable employment opportunities beyond the academic job market.  At least one additional faculty member would be needed to realize this model, however.

Research and Scholarship: The Department of History is comprised of dedicated, productive scholar-teachers.  Without undue modesty, we can point with pride to our accomplishments since the last program review in 1998.  We have both expanded and refined our curriculum, and we have remained a significant force in sustaining the University’s core curriculum.  Our own graduate program has grown steadily in quality, and our collaboration with colleagues in the Washoe County School District has benefited the community as a whole.  Although our scholarly output is significant, such a high level of participation and teaching accomplishment inevitably comes at some cost in terms of scholarly productivity (or, alternatively, runs the risk of individual burnout).


In most universities that grant the Ph.D., our teaching expectation (4.5 three-credit courses per year, or their equivalent) would be deemed demanding.  In order to bring them to a level that would sustain what we have been doing well, and allow us as individuals to further increase our level of scholarship and publication, we need more colleagues with whom to share the load.  Additional faculty positions that do not bring with them additional extra-departmental commitments to Core Humanities are crucial if our own research and writing projects are to come to more rapid fruition.
 SEQ CHAPTER \h \r 1Community Involvement: Over the past six years, History’s partnership with K-12 education has been the most thorough, most visible manifestation of our broader commitment to outreach in teaching and scholarship. That commitment also includes many individual faculty members’ work with state and federal agencies and community groups, which ranges from giving informal talks through board memberships to working on grant-funded scholarship.   Such broad involvement has long been an important element of the department’s collective work.

In the future we hope to extend this commitment in several important ways: by increasing our role in the University’s interdisciplinary undergraduate Museum Studies program (including developing meaningful student internships in the community); by developing graduate and undergraduate concentrations in public history within the department (see discussion above); and by increasing our visibility with community groups and media outlets that could benefit from our expertise.  While some of this requires no additional resources (e.g., making our faculty better known to the University’s media relations division), other public commitments may fall disproportionately on the faculty who are already the most heavily involved in our K-12 partnership and our graduate programs.  Indeed, a sustained public history initiative is now possible largely because of the presence and interest of our full-time visiting assistant professor (Dr. Alicia Barber) who is available to the department solely as a result of Dr. Elizabeth Raymond’s part-time leave.    
 SEQ CHAPTER \h \r 1Space: As part of the long-range realignment of university facilities that will result from construction of a new library and student center, History has been promised new quarters on the second story of Thompson Student Services.  Tentative plans to reconfigure this space in such a way as to consolidate our offices on one floor, and provide room for basic faculty-graduate student interaction, come with a hefty price tag and a distant completion date.  If the university is willing to invest the funds necessary to effect this conversion, the department is willing to help raise money for the kind of furnishings that would make it congenial.  However, we are currently informed that all plans for disposition of Thompson are on hold, so this offer seems uncertain, at best.  In the short term, at least, and possibly the long term, as well, we face a severe shortage of both faculty and graduate student office space.
Resources - Since the last program review, in 1998, our operating budget has increased substantially.  Generally speaking, our operating budget of $27,587 is sufficient to provide the basic services that any academic department ought to expect.  A budget of that size is hardly munificent for 16 faculty members (as well as other instructional staff, graduate students, etc.), however, and the amount has not increased since we added a new tenure-track faculty member.  Also, in the wake of the university’s current budgetary stringencies, additional funding that we have traditionally received from Extended Studies now seems less reliable.  These considerations mean that increased operating funds must remain a departmental priority.


The History Department has been relatively successful in securing additional support from generous donors in the past.  We have one of the few endowed faculty chairs in the College of Liberal Arts.  Tenure-track faculty benefit from the John and Marie Noble Research Endowment, and we have endowed student scholarships at both graduate and undergraduate level.  In addition, due to the recent generosity of one of our own faculty members, we are able to award both a Senior Thesis Prize for undergraduates, and thesis and dissertation research travel funds for graduate students.  For a humanities department, we have a solid record of securing external support.  Currently we profit from the interest of a core group of community supporters, who have donated modestly but consistently to us for many years. 

Challenges remain, however.  We have never received substantive attention in any of the University’s official fundraising efforts.  A recent departmental initiative to raise additional funds to equip the proposed new office space in the Thompson Building was brought to a screeching halt when plans for the departmental move were put on an extended hold.  Without professional support and assistance, departmental fund-raising can only go so far.   Both our graduates and our community supporters are potential sources for additional support; but neither can be effectively approached on an ad hoc basis.  College and University efforts largely seem directed elsewhere, and individual faculty members and a single, beleaguered Administrative Assistant are unable to do the kind of donor cultivation that is necessary to a significant development initiative.  This is one area in which departmental initiative alone is unequal to the task before us.
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